
 
 

Class: Barbastelle (Year 3/4) 
              Terms – 3&4 

Title: Viking – raiders, traders or settlers? 
Learning Cycle Two 

Main subject focus: History 

 

Big enquiry questions worth asking: 
Learning Theme Big Question: 
Vikings – raiders, traders or settlers? 

Why is this so important?  
To continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives 
within and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of 
historical terms.- National Curriculum 
 
Other questions worth asking: 
Who were the Anglo-Saxons and Scots? 
Where did they come from? 
Who were the Vikings and where did they come from? 
Which group of people ruled Britain before the Anglo-Saxons? 
What in an invader, trader and settler? 
When did they invade? 
What is the Christian conversion? 
Who are the most prominent Viking Gods? 
Who is Alfred the Great? 
What are Anglo-Saxon laws and justice? 
Who followed the Vikings? 

 
What do we want the children to know? (Knowledge) 

To understand Britain’s settlement by Anglo-Saxons and Scots and the Viking and Anglo-Saxon struggle for the Kingdom of England to the 
time of Edward the Confessor- National Curriculum 
 
What will be your real life project? Sutton Hoo artefacts – recreating Anglo-Saxon helmet 

 
Trips and visits: Viking day in school. 
 
Real case study: resistance by Alfred the Great and Athelstan, first king of England 



 
 
Key knowledge (from NC) Key knowledge and vocabulary (in bold) 

 
Key skills progression 

As historians we will… 
 

 Say who the Anglo-Saxons and Scots were 
and when and why they invaded Britain; 

 Explain some key features of life in Anglo-
Saxon Britain; 

 Describe some artefacts that have been 
discovered; 

 Explain how life in Britain changed as a result 
of the Anglo-Saxon and Scots invasions, 
recognising similarities and differences; 

 Analyse historical evidence and artefacts to 
make claims about Anglo-Saxon life and 
culture 

…………………………………………………………………………………
. 

 Explain where and why some Viking raids or 
attacks took place as when they invaded 
Britain; 

 Know some key facts about the most 
influential Anglo-Saxon kings and be able to 
organise information about the Viking and 
Anglo-Saxon kings onto a timeline; 

 Be able to explain concepts such as Danegeld 
and wergild; 

 Describe some aspects of everyday Viking 
life and know some typical Anglo-Saxon 
punishments; 

 Compare and contrast aspects of Anglo-
Saxon, Viking and modern day everyday life 
e.g. religion, cultural traditions and crime 
and punishments 

 

 Roman withdrawal from Britain in c. AD 
410 and the fall of the western Roman  
Empire 

 Scots invasions from Ireland to north 
Britain (now Scotland) 

 Anglo-Saxon invasions, settlements and 
kingdoms: place names and village life 

 Anglo-Saxon art and culture 

 Christian conversion – Canterbury, Iona 
and Lindisfarne 

 
 
 
…………………………………………………………
. 

 Viking raids and invasion 

 Resistance by Alfred the Great and 
Athelstan, first king of England 

 Further Viking invasions and Danegeld 

 Anglo-Saxon laws and justice 

 Edward the Confessor and his death in 
1066 

 
Specific Vocabulary: 
The Dark Ages, Angles, Saxons, Scots Jutes, Picts, 
Wattle and Daub, Thane, Witan, Pagan, Woden, 
Monk, Monastery, Wver, tanner, potter, Canterbury 
Cathedral, Iona Abbey 
 
Viking, Anglo-Saxon, Reeve, Plunder, Wessex, Merica, 
Sussex, Chippenham, Shield wall, Danegeld, Peace of 
Wedmore, Danelaw, Buhrs, Christianity, missionary, 
invader, exile, kingdom, longship, longhouse, raid, 
pillage, wergild, saga, runes, Odin, Thor, Frigg, Valhala, 

Chronology: 
Develop increasingly secure chronological knowledge 
and understanding of history - local British and world; 
Put events, people, places and artefacts on a timeline; 
Use correct terminology to describe events in the past. 
 
Historical terms: 
Develop the use of appropriate subject terminology. 
 
Historical Enquiry: 
Ask and answer questions about the past, considering 
aspects of change, cause, similarity and difference and 
significance; 
Suggest where we might find answers to questions 
considering a range of sources; 
Understand that knowledge about the past is 
constructed from a variety of sources; 
Construct and organise responses by selecting relevant 
historical data. 
 
Interpreting history: 
Be aware that different versions of the past may exist 
and begin to suggest reasons for this. 
 
Continuity and change: 
Describe and begin to make links between main events, 
situations and changes within and across different 
periods and societies. 
 
Causes and consequences 
Identify and give reasons for historical events, situations 
and changes; 
Identify some of the results of historical events, 
situations and changes. 
 



 
 

 Know so key figures in Norse mythology, 
such as Odin and how they impacted on 
daily life of Vikings.  

 

King Alfred the Great, King Athelstan, Battle of 
Hastings, King Edward the Confessor 
 

Similarities and differences: 
Describe some of the similarities and differences 
between different periods. 
 
Significance 
Identify and begin to describe historically significant 
people and events in situations. 
 

As scientists we will… 

 identify how sounds are made, 
associating some of them with something 
vibrating 

 recognise that vibrations from sounds 
travel through a medium to the ear 

 find patterns between the pitch of a 
sound and features of the object that 
produced it 

 find patterns between the volume of a 
sound and the strength of the vibrations 
that produced it 

 recognise that sounds get fainter as the 
distance from the sound source 
increases 

 
 
 
 
 
 
 
 
 
 
 
 
 

Pupils should explore and identify the way sound 
is made through vibration in a range of different 
musical instruments from around the world; and 
find out how the pitch and volume of sounds can 
be changed in a variety of ways. 
 
Pupils might work scientifically by: finding patterns 
in the sounds that are made by different objects 
such as saucepan lids of different sizes or elastic 
bands of different thicknesses. They might make 
earmuffs from a variety of different materials to 
investigate which provides the best insulation 
against sound. They could make and play their 
own instruments by using what they have found 
out about pitch and volume. 
 
 
Specific vocabulary 
Vibration, air, medium, ear, hear, sound, source,  
volume, pitch, faint, loud, sound wave, insulation, 
amplitude, travel, solid, liquid, gas. 
 
 
 
 
 
 
 
 
 

 
Term 3 and 4: 

 Start asking relevant questions and using 
different types of scientific enquiries to 
answer them  

 Starting to set up simple practical enquiries, 
comparative and fair tests 

 Starting to make systematic and careful 
observations and, where appropriate, taking 
accurate measurements using standard 
units  

 Gathering, recording, classifying and 
presenting data in a variety of ways to help 
in answering questions  

 Recording findings using simple scientific 
language, drawings, labelled diagrams, 
keys, bar charts, and tables  

 Reporting on findings from enquiries, 
including oral and written explanations, 
displays or presentations of results and 
conclusions  

 Using results to draw simple conclusions, 
make predictions for new values, suggest 
improvements and raise further questions 

 Identifying differences, similarities or 
changes related to simple scientific ideas 
and processes 

 Using straightforward scientific evidence to 
answer questions or to support their 
findings. 



 
 

…………………………………………………………………………….. 
 identify common appliances that run on 

electricity 

 construct a simple series electrical circuit, 
identifying and naming its basic parts, 
including cells, wires, bulbs, switches and 
buzzers 

 identify whether or not a lamp will light in a 
simple series circuit, based on whether or not 
the lamp is part of a complete loop with a 
battery 

 recognise that a switch opens and closes a 
circuit and associate this with whether or not 
a lamp lights in a simple series circuit 

 recognise some common conductors and 
insulators, and associate metals with being 
good conductors 

 
 

………………………………………………………… 
Pupils should construct simple series circuits, 
trying different components, for example, bulbs, 
buzzers and motors, and including switches, and 
use their circuits to create simple devices. Pupils 
should draw the circuit as a pictorial 
representation, not necessarily using conventional 
circuit symbols at this stage; these will be 
introduced in year 6. 
 
Note: pupils might use the terms current and 
voltage, but these should not be introduced or 
defined formally at this stage. Pupils should be 
taught about precautions for working safely with 
electricity. 
 
Pupils might work scientifically by: observing 
patterns, for example, that bulbs get brighter if 
more cells are added, that metals tend to be 
conductors of electricity, and that some materials 
can and some cannot be used to connect across 
a gap in a circuit. 
 

 
 
 

As a theologist we will ask… 
 

What are some journeys and places special?  

AMV KS2 Unit 5 
 
 

This unit explores how religions and beliefs 
express aspects of life’s journey in a variety of 
creative ways (Christianity and Islam): 

 say what some Christian and Muslim 
symbols stand for and say what some of 
the art is about. 
 

Supplementary Questions: 

 Why do some people believe that some places 
are special?  

 Why do people go on pilgrimage and special 
journeys?  

 What practices and events are associated with 
pilgrimage and special journeys?  

Investigation /Interpretation 

talk about the things in a picture or artefact that 
make people ask questions. 

 
Reflection /Empathy 
use religious words to describe some of the 
different ways in which people show their beliefs. 
 
Evaluation/ Analysis 

ask questions about the meaning and purpose of 
life, and suggest a range of answers which might be 
given by them as well as members of different 
religious groups. 

 



 
 

 What artistic, symbolic and other expressive 
work is associated with special journeys and 
places?  

 How might we make a record of the impact on 
ourselves of the journey we make and the 
places we visit? 

 

Specific vocabulary 

journey, pleasure, respect, love, moral duty, 
belief, evangelism, pilgrimage, pilgrim, quest, 

Christians, Muslims, Jews, Buddhists, Hindus, 
Sikhs, faith, beliefs, sacred, holy, Jonah, Nineveh, 
pilgrim, pilgrimage, Muhammad, prophet, Hajji, 
Hajjah, Allah, Makkah, Ka’bah, Arabic, tawaf, sa'y, 
Al-Safa, Al-Marwah, Ismail, Ibrahim, Hagar, ritual, 
Mina, Hajj, Akhirah, hell, punishment, judgement, 
Paradise, forgiveness, prayer, worship, Arafat, 
wuquf, Muzdalifah, Jannah, Calligraphy, 
geometric, idolatry, Arabic, Abbey, Abbott, monks, 
monastic, medieval, friendship, family, 
commitment, loyalty, forgiveness 

Synthesis/ Application /Expression 
use religious words to describe some of the 
different ways in which people show their beliefs. 
 
 
 

As information technologists we will: 
 
Switched on: Unit 4.1 – We are software 
developers 
 
Developing a simple educational game 
 
Computing PoS  

 Design, write and debug programs that 
accomplish specific goals.  

 Use sequence, selection, and repetition in 
programs; work with variables and various 
forms of input and output.  

 
The pupils start by playing and analysing educational 
computer games, identifying those features that make 
a game successful. They then plan and design a game, 
with a clear target audience in mind. They create a 
working prototype, and then develop it further to add 
functionality and improve the user interface. They test 
their game and make any necessary changes. 
 
Sequence, software, develop, design, debug, 
selection, repetition, variables, input, output, 
algorithms, program.  
 

Developing:  

- Design an interactive educational game 

-  Develop an interactive educational game  
- Put Scratch blocks into the right order for their 

game  
- Use the if/then/else block correctly  
- Use the keyboard for input and the screen for 

output 

Secure:  
- Use a repeat block correctly  
- Keep track of random numbers and the score 

- Integrate sound into their game  
- Correct mistakes in their game 

 
 



 
 

 Use logical reasoning to explain how some 
simple algorithms work and to detect and 
correct errors in algorithms and programs.  

 Suggested subject links Maths: Games can 
be used for reinforcing many areas of 
mathematics. 

  Possible applications include practising 
recall of multiplication and/or division facts, 
rounding decimals with one decimal place to 
the nearest whole number, or converting 
between different units of measure.  

 English: Using audio recording and playback, 
it is possible to create spelling tests. 

 Languages: Games can be used to practise 
vocabulary in foreign languages.  

 Any subject where there are facts to learn 
can also provide a useful context, such as 
dates in history or capital cities in geography. 

Mastered:  
- Plan their own approach to developing their 

game  
- Use a countdown timer  
- Use the mouse to control the game  
- Explain how the algorithm that underlies their 

game works  
- Use logical reasoning to detect and correct bugs 

in their games 

As athletes we will… 

 swim competently, confidently and 
proficiently over a distance of at least 25 
metres 

 perform safe self-rescue in different 
water-based situations 

 
 
 
 
 
 
 
 
 
 
 
 
 

 use a range of strokes effectively [for 
example, front crawl, backstroke and 
breaststroke] 

 
Specific vocabulary: 
Stroke, propel, float, backstroke, front crawl, 
breast stroke, butterfly, dolphin kick, free style, 
frog kick, lap, length, width, metre, depth, deep, 
shallow, surface, safety, dive, jump, apparatus 
(floats and toggles) 
 
 
 
 
 
 
 
 
 

 Swim between 10-20 metres unaided in 
shallow water, using their arms and legs to 
propel themselves.  

 They will use one basic method to swim the 
distance, making sure that they breathe.  

 They will start by using floats, swim over 
longer distances and periods of time with 
more controlled leg kick. 

 They will explore freely how to move in and 
under water, recognise how the water afters 
their temperature and identify and describe 
the difference between different leg and arm 
actions 

………………………………………………………… 

 Children will earn to swim between 20-30 
metres and keep swimming for 45 to 90 
seconds 

 Use three different strokes, swimming on 
their front and back. 



 
 
 
 
 
 
 
 
 
 
 
………………………………………………………. 

 An understanding of how to replicate 
basic movements under control. 

 Use of link moves to build small 
sequences. 

 Timing of routine and presentation to an 
audience. 

 

 Replication of movements with control. 

 How to link jumps, travel, balance and 
rotation together. 

 Development of timing and working in a 
group 

 develop flexibility, strength, technique, 
control and balance 

 compare their performances with 
previous ones and demonstrate 
improvement to achieve their personal 
best 

………………………………………………………. 

Invasion Games 

 Principle of maintaining possession in order to 
attack. 

 Awareness of space and how to support 
teammates. 

 Understanding of basic rules for games 
activities and fair application. 

 

 
 
 
 
 
 
 
 
 
…………………………………………………………
. 
 
Shapes (Tuck, straddle, Pike, Star, Dish, Arch, 
Front Support, Back Support) ,Rolls (Pencil, 
Egg/tuck, Dish/arched back, Teddy bear), 
Sequence, Fluency, Isolation, Control, Core, 
Mirror, Point of contact 
Tension 
 
 
 
 
 
 
 
 
 
 
………………………………………………………… 
Pass, receive, invade, shoot, contact, space, 
footwork, dribble 

 They will control their breathing and swim 
confidently and fluently on the surface and 
under the water 

 Children should know the dangers of water 
locally and nationally 

 Learn how and why to use appropriate 
survival and self- rescue skills if they fall in 
by accident or get into difficulty and knowing 
what to do if others get into trouble.  

……...........................................................................
. 

 Shapes 

 Balances  

 Travelling 

 Jumps 

 Rotation 
 

 Balances  

 Travelling 

 Jumps 

 Rotation 
 
 
 
 
 
 
…………………………………………………………… 
 

 Build on basic passing and receiving of a ball to a 
partner or team.  

 Involve some simple gameplay involving keeping 
possession. 

 Involve a goals/points system. 

 Running/Jumping 

 Passing and receiving 

 Dribbling 

 Shooting 



 
 

 Control 
 

As designers and artists we will… 
 

 Create sketch books to record 
observations and use them to review and 
revisit ideas 

 Improve mastery of art and design 
techniques, including drawing, painting 
and sculpture with a range of materials 
[for example, pencil, charcoal, paint, clay] 

 Learn about great artists, architects and 
designers in history. 

Art 

 Looking at tone, tint and shade using 
different artistic mediums, to create Anglo-
Saxon settlement picture 

 Build on colour mixing by creating their 
own secondary/tertiary colours from only 
providing them primary colours.  

 To create sketchbook page exploring and 
trialling different skills and techniques 
using oil pastels.  

 Building on oil pastel skills to create an 
Anglo-Saxon setting artwork piece  
 

 
DT  
 

 Creating, evalutation the Sutton Hoo 
helmet – linking to Anglo-Saxon artifacts 

 Design, create, evaluate stain glass 
windows based on Anglo-Saxon churches 

 Design, creating, evaluating an Easter 
decoration – textiles sewing 

 Produce creative work, exploring their ideas 
and recording their experiences and 
observations and use them to review and 
revisit ideas. 

 Become proficient in drawing, painting, 
sculpture and other art, craft and design 
techniques  

 Evaluate and analyse creative works using 
the language of art, craft and design  

 Know about great artists, craft makers and 
designers, and understand the historical and 
cultural development of their art forms. 

As musicians we will: 
(Charanga Planning) 
 
understand and explore how music is created, 
produced and communicated, 
including through the interrelated dimensions: 
pitch, duration, dynamics, tempo, timbre, texture, 
structure and appropriate musical notations. 
 
 
 
 
 
 

 Compose and perform a rap linking to a 
theme. 

 
Stop! Anti-bullying rap 
 
Gotta Be Me performed by Secret Agent 23 
Skidoo (Hip Hop)  
Radetzky Marsch by Strauss (Classical)  
Can’t Stop The Feeling! by Justin Timberlake 
(Pop) Libertango by Astor Piazzolla (Tango)  
Mas Que Nada performed by Sérgio Mendes 
featuring Black Eyed Peas. 

 

 To confidently identify and move to the 
pulse. 

 To talk about the musical dimensions 
working together in the Unit songs eg if the 
song gets louder in the chorus (dynamics).  

 Talk about the music and how it makes them 
feel.  

 Listen carefully and respectfully to other 
people’s thoughts about the music.  

 When you talk try to use musical word 
 



 
 
 
 
 
 

Pitch, rhythm, dynamics, song, rap, lyrics, 
compose, perform, pulse, timbre, texture, 
structure, notation. 

………………………………………………………… 

Term 4 may be edited for Easter singing.  

 

Charanga: Lean on me  

 

This is a six-week Unit of Work. All the learning is 
focused around one song: Lean On Me. The 
material presents an integrated approach to music 
where games, the interrelated dimensions of 
music (pulse, rhythm, pitch etc.), singing and 
playing instruments are all linked. 

 

He Still Loves Me by Walter Williams and 
Beyoncé (Gospel)  

Shackles (Praise You) by Mary Mary (Gospel)  

Amazing Grace by Elvis Presley (Gospel)  

Ode To Joy Symphony No 9 by Beethoven 
(Romantic – Western Classical)  

Lean On Me by The ACM Gospel Choir (Gospel) 

 

As a linguistic we will: 
(Lightbulb Languages Scheme)  
 
be using Light Bulb Languages KS2 scheme 
Units: 1,2,3 
 
• Understand and respond to spoken and 
written language from a variety or authentic 
sources 
• Speak with increasing confidence, 
fluency and spontaneity, finding ways of 
communicating what they want to say, including 

 Favourite playground games 

 Birthdays 

 Months of the year 

 Party games 

 Look at me (what I am good at) 

 

Specific vocabulary: 

Bonjour, Au revoir, Bonsoir , Bonne nuit, Salut, A 
tout à l’heure, Comment t’appelles - tu ?, Je 
m’appelle…, Comment ça va ?, Ça va bien merci, 
Comme-ci comme–ça, Ça va mal, Voici 

 Listen attentively to spoken language and 
show understanding by joining in and 
responding 

 Explore the patterns and sounds of 
language through songs and rhymes and 
link the spelling, sound and meaning of 
words 

 Engage in conversations, ask and answer 
questions, express opinions and respond to 
those of others, seek clarification and help 



 
 
through discussion and asking questions, and 
continually improving the accuracy of their 
pronunciation and intonation 
• Can write at varying length, for different 
purposes and audiences, using the variety of 
grammatical structures that they have learnt 
• Discover and develop an appreciation of 
a range of writing in the language studied 

 

Ma famille, Mon père, Ma mère, Mon frère, Ma 
sœur, C’est moi, Je te présente…. 

 

Un, deux, trois, quatre, cinq, six, sept, huit, neuf, 
dix, onze, douze, trieze, quatorze, quinze, seize, 
dix-sept, dix-hiut, dix-neuf, vingt 

 

Quel âge as- tu ?, J’ai neuf ans. 

 

le football, le saut à la corde, le chat perché, le 
cache-cache, la marelle 

 

bien, très bien, mal, je joue bien au, je nage bien, 
je danse, je chante, je lis, bravo,super,chouette, 
fantastique ! 

 

Joyeux anniversaire !, en…, janvier, février, mars, 
avril, mai, juin, août, septembre, octobre, 
novembre, décembre 

 Speak in sentences, using familiar 
vocabulary, phrases and basic language 
structures 

 Develop accurate pronunciation and 
intonation 

 Present ideas and information orally 

 Read carefully and show understanding or 
words, phrases and simple writing 

 Appreciate stories, songs, poems and 
rhymes in the language 

 Broaden their vocabulary 

 Write phrases from memory and adapt to 
create new sentences 

 Describe people, faces, things and actions 
orally and in writing 

 Understand basic grammar: feminine, 
masculine, conjugation of basic verbs 

In PSHE we will: 
 
Puzzle 3: Dreams and Goals  
 
Puzzle 4: Healthy Me 

 See Jigsaw Scheme for details   

 


